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How will today run?
• 9:00am – 9:30am: Registration
• 9:30am – 12:00pm: Presentation Part 1
• 12:00pm – 12:45pm: Lunch
• 12:25pm – 2:30pm: Presentation Part 2
• 2:45pm - 3:30pm: Question Time

• Tea and Coffee will run all day long so please feel free to get up and help 
yourself whenever you like.

• Toilets are located in the hallway back through the entrance to this room.
• The emergency exit is located to your left. In the event of an emergency, please 

use this exit.



How do I access a copy of the 
notes from today?

• The notes will be available to download from my website under the tab that 
says ‘Resources’.

• The website address is www.ancoraconsultants.com.au

http://www.ancoraconsultants.com.au/


A bit about me……….
Qualifications
• Bachelor of Education (Primary/Special Education)
• Master of Special Education (ASD/Behaviour)
Experience
• 22 years 
• Teaching K-6 (mainstream schools)
• Teaching K-12 (special schools)
• Regional Support Officer (ASD/Intellectual Disability) for K-12
• Deputy Principal (School for Grades 5-12 Behavioural Difficulties)
• Owner/Behavioural Specialist at Ancora Consultants



A bit about you……….

• Parent/Carer?
• Therapist?
• Teacher?
• Other?
• Age of child/children with behavioural challenges?
• Child has a diagnosed disability?
• All of this is new to me?
• I’ve been doing this for a while?



Does this look familiar????



Does this sound familiar????

You just need to 
do a parenting 

course

He just needs a 
good smack

Oh yeah. My kid has 
meltdowns too

You need to use a 
‘time out’ space

It’s just a phaseShe’ll grow out of it 



Just an excuse for bad behaviour????
• Oppositional Defiance Disorder (ODD)
• ADHD/ADD
• Autism Spectrum Disorder (ASD)
• Conduct Disorder
• Generalised Anxiety Disorder
• Reactive Attachment Disorder
• Intellectual Disability
• Post Traumatic Stress Disorder
• Sensory Processing Disorder
• History of complex trauma



“Children do well if they can. If they can’t, we adults 
need to figure out what’s getting in the way so we can 
help”

“Challenging behaviour is just a signal, the fever by 
which the child is communicating that he or she is 
having difficulty meeting an expectation”

“Behind every behind is just an unsolved problem or 
lagging skill”

If you learn nothing else today… 

Dr Ross Greene (Psychologist, Author, Presenter)



I’m trying to tell you something!

• ALL behaviour is just a form of COMMUNICATION

• All behaviour has a PURPOSE

• What is the child trying to communicate to us through their 
challenging behaviour? 

• The message the behaviour is trying to send us is also called the 
‘function’ of the behaviour



Why is the function of the 
behaviour important?

If we can work out the FUNCTION or goal of a 
behaviour, we can then look at ways to teach 
the child a more appropriate behaviour or 
‘replacement’ behaviour to have their needs 
met, that accomplishes the same function or 
goal as the challenging behaviour.

Source: Kamps, Ellis, Mancina, Wyble, Green & Harvey (1995)



Any of these could be the reason..

* I want to connect with you *Sensory issues 

* Escape responsibilities * Frustration

* Coping with stress/anxiety * Inability to communicate

* Coping with pain * Dealing with depression

* Coping with disappointment * Dealing with lack of sleep

I might be trying to say………….



1. Have your finger on the trigger

We need to think about what happens BEFORE the behaviour is exhibited. This could also
be thought of as the TRIGGER. 

If we can become skilled in determining the ‘triggers’ of behaviour, we can often prevent
many of the behaviours we see from happening by avoiding those actions or circumstances
which trigger the behaviour. 

It is useful to know the ‘triggers’ for children with challenging behaviours. 

Some triggers are unavoidable. In this instant we need to teach the child skills and give
them choices for when this trigger occurs. Unfortunately though, sometimes we are
unable to identify triggers.

Principles of Basic Behaviour Support



• Sensory Stimulation: Levels of noise, light, touch, smell, taste, movement etc

• Lack of Structure: Unclear instructions, lack of visual cues, no routines etc

• Internal or Biological Triggers: Hunger, pain, illness, tiredness, stress

• Demands: Directions to perform a task, being told to do something

• Waiting: The child not getting what they want immediately, not getting what they 
want at all, having to stop doing something they like.

Source: Jed Baker (2008)

Common Triggers of 
Challenging Behaviours



• Threats to Self-Image: Situations that cause the child to feel ashamed or 
embarrassed e.g., losing a game, being criticised or making a mistake, bullying

• Unmet Wishes for Attention: Moments when others refuse to play or interact 
with them, jealousy of others, a fear of being left alone or having no friends.

• Receptive language and language processing difficulties: Not 
understanding what has been asked of them or not being able to get their message 
across.

Source: Jed Baker (2008)

Common Triggers of 
Challenging Behaviours



2. What does the behaviour look like?

The BEHAVIOUR we see the child present is likely to be a 
direct result of the TRIGGER that occurred before the 
behaviour.

When children are trying to get their needs met or
express an emotion, inappropriate behaviours may 
work better than other forms of communication, which
is why they are most often used.

Principles of Basic Behaviour Support



3. Choose your battles carefully

Yours or another’s reaction or response immediately
following the behaviour will greatly effect what happens 
next. 

It is important to carefully consider your response to
the behaviour as it can often cause it to escalate or it
can serve as a form of re-enforcement and thus cause
the behaviour to keep occurring. 

Principles of Basic Behaviour Support



Power/Control Driven Opposition

• Deliberate: goal is to gain power and control
• Controlled
• Eye contact is maintained
• Looking for and wanting a reaction from you
• Fully engaged in the interaction between you and them
• Look as though they are ’enjoying’ the power struggle
• Becomes a ‘game’
• Enjoys an audience
• Will usually resolve if demands are met



Anxiety Driven Opposition

• Deliberate: goal is to escape
• Child is not in control of their actions
• No eye contact
• All about them escaping the situation
• Disengaged in the interaction between you and them
• Obvious ‘distress’ on the face of the child
• ‘Glazed’ look in eyes as though the child is staring through you
• Not interested in the reaction/approval of others



Anxiety = Fight, Flight or Freeze

•When we feel extremely threatened, we are 
very prone to reacting automatically with an 
intense emotional response. This is 
commonly referred to, as the child having a 
Meltdown or Shutdown. This is also referred 
to as the Fight, Flight or Freeze response.

•This is a NATURAL reaction to ANXIETY



Anxiety = Excessive Energy = Explosion

§When a person becomes anxious, their body produces large 
amounts of energy due to increases in blood pressure, 
adrenaline levels etc.

§A ‘release’ of this energy will often result in a reduction or 
‘calming’ of the anxiety and anger and is a completely normal 
physiological response.



Common Indicators of 
Increased Anxiety

§Nail biting
§Hair Twirling
§Pencil Tapping
§Pacing
§Self-talk and/or repetitive talk
§Increased volume of voice and pace of speech
§Increased energy
§Escaping into a preferred activity
§‘Shutdown’ and refusal to do anything asked of them



The Bucket of Anxiety

§Constantly close to ‘full’

§Can be quick to fill-up 

§Unable to drain efficiently

§Easily tipped over

§Can over-flow without warning



But my child is just ‘angry’……..

Anxiety is often mistaken for ‘angry’ or ‘oppositional behaviour.

If I am VERY anxious and my natural reaction is to ‘fight’ I may:

• Perceive basic requests as a ‘threat’

• Be argumentative

• Refuse to complete simple everyday tasks

• Become aggressive and/or physically lash out

• ‘Zone Out’ and lose control



But my child is attention seeking……..

Ok, your child is doing things to deliberately get yours or another’s 
attention. They’re attention seeking, right?

The key here is to think of attention 
seeking behaviour as 

CONNECTION SEEKING BEHAVIOUR
and

to ask WHY?



The Rage Cycle
The rage cycle is made up of key three stages: 

1.Rumbling
2.Rage
3.Recovery 

Those stages either side of the rage stage are the only times
when you can support behaviour change.

Source: Brenda Myles-Smith & Jack Southwick



The Rage Cycle



1. The Rumbling Stage
• Most important stage

• Building up to rage

• Some thinking ability still intact

• Individual children have their own patterns of ‘rage behaviour’ that 
may include; fidgeting, swearing, making noises, grimacing, 
refusing to cooperate, rapid movements, shallow breathing, tears, 
tensing muscles, verbal threats increasing/decreasing voice, red 
face etc



2. The Rage Stage

• This is the lightening stage when the neuro-transmitters in 
the brain are not working correctly.

• Behaviours displayed may include; acting impulsively, 
explosive, emotional, destruction of property, kicking 
engagement in self-injurious behaviour, shouting, hitting 
swearing, biting, screaming etc

• He or she is clearly out of control. 

• The minute the rage cycle hits, all opportunities for learning 
are gone (perhaps for the rest of the day)!



3. The Recovery Stage
• The child may want to rest or even sleep for a while.

• He/she may apologize 

• Withdrawal may occur; a fantasy world may be the target.

• The child may deny meltdown.

• Some do not remember what happened during the Rage Stage.

• Consider the child ‘fragile’.

• Do not refer to their behaviour in the Rage Stage.



Managing Behaviour
A Traditional Approach

Traditionally, most techniques we tend to 
use to manage behaviour, are based on 

negative consequences and involve 
punishment. These techniques are 
referred to as REACTIVE strategies.



Reactive Approaches
Reactive approaches are those that happen AFTER the 

behaviour. Traditionally they seek to PUNISH the person for 
displaying the challenging behaviour.

Before 
the 

behaviour
behaviour

After
the 

behaviour

5 % of energy & 
expertise 95 % of energy 

& expertise



Reactive Approaches 
That PUNISH

§Smacking
§‘Time Out’ as punishment
§Removal of Privileges
§Sending the child to their room
§Making threats
§Preventing the child from participation in preferred 

activities



What’s wrong with using punishment?

§Some children do not link the inappropriate behaviour with the 
punishment. No notion of cause and effect.

§Actually teaches the child to be aversive and the child may 
become aggressive to the punisher.

§The punisher may become overly angry towards the child.

§Punishment strategies break down relationships teach the child 
to ‘fear’ their punisher.

§Seeks to oppress the behaviour, rather than teaching the child 
what to do.

§The effects are environment or person specific (the child 
cannot generalise across environments)



Supporting Behaviour
An Alternative Approach

Preventative techniques can be very 
powerful in the management of 
challenging behaviours. These are 
referred to as PROACTIVE strategies.



4. Prevention Is The Best Cure

You may need to make a change in your own 
behaviour or you may need to facilitate some kind of
change in the environment. 

Be PROACTIVE. Choosing effective proactive strategies, 
often reduces the need to use reactive strategies.

Principles of Basic Behaviour Support



Proactive Approaches
Proactive approaches occur BEFORE the behaviour and seek 
to PREVENT the challenging behaviour from occurring again.

Before 
the 

behaviour
behaviour

After
the 

behaviour

95 % of energy 
& expertise

5 % of 
energy & 
expertise



5. Reduction or Replacement

Behaviour support SHOULD NOT just be about reducing the 
intensity, duration and frequency of a behaviour but about 
increasing the student’s quality of life by teaching the 
student new ‘replacement’ skills (behaviours).

Principles of Basic Behaviour Support



Proactive Approaches: 
The magic formula

Many so called undesirable behaviours are a
reflection of the child's limited behavioural
repertoire or poor communication skills; a focus on
skill enhancement is therefore often the most
effective means of reducing difficult and disruptive
behaviours.

(Howlin, 2000)



Strategies 
for when 

Anxiety = Anger



Show Reasoning

• A lack of explanation can make your child feel as though irrational 
demands are being made. 

• Explaining both positive and negative consequences will give 
accountability and control of a situation. 

• Where possible, use positive reinforcement rather than criticising the child 
or focusing on the negative.

• For example:    
- Instead of “It makes me feel sad when you hit me” use “It makes       

me happy when you’re gentle.”



• An anxious child needs to feel as though he/she has some control. 

• He/she will avoid and refuse any requests that are made too assertively. 

Sometimes this is due to how he/she interprets the question or instruction. 

This can lead he/she to avoid tasks and activities that he/she would 

otherwise enjoy. 

• Use of non-negotiable words gives the impression that you have made a 

decision for for the child and taken away their control. 

Allow the option of saying “No”



Change Your Language
• Avoid using ‘demand’ words such as: 
- Need 
- Must/Must not 
- Will/Won’t 
- Can’t 
- Now 
- By (a time/date) 

• Make requests instead of demands. Try opening requests with phrases such as: 
- Is it OK with you if… 
- How do you feel about… 
- Do you mind (doing/going etc.)… 
- Would/could you… 
- If you’re happy to… 
- When you have finished with…, could you then…



• Children honestly enjoy pleasing adults or surprising them by doing things 

that they knows they we would like.

• If we ask or remind them to do these things, we take away their ability to 

demonstrate kindness and consideration for others. This can be very 

upsetting and mean they are unable to complete the task. 

• If there is a way to give a hint or a vague outline instead of detailed 

instructions, then try this first. Try to avoid showing there is an expectation.

• For example:

- Instead of “Clean up your toys”, say “I love it when you clean up your 
toys for me”

Allow Initiative



• If there are several aspects to a task, working together or sharing the 
responsibility can help your child feel useful and needed. 

• Try using words like: 

- Us 

- We 

- Let’s 

- Together I

• If you know that a task is particularly difficult for your child, make sure that 
you show your appreciation and say thank you, as it may help to motivate 
them next time he needs to do the task.

• For example:

- “I’m so glad you helped clean up your toys with me”

Share Responssibility



• When your child is COMPLETELY calm, you should address their 
behaviour in the following way. 

• Allow your child to tell their version of events without interrupting, even if 
he/she is re-calling them differently to how they happened. Remember, 
their PERCEPTION of the situation is likely to be different to the reality. 
Being heard is EXTREMELY important to them and he/she will often de-
escalate when he/she feels an adult is genuinely listening to their point of 
view.

• Acknowledge how your child is feeling. Say “Yes, I can see why you would 
have been very upset and angry when …………. happened”.

• Discuss options for next time. Say “I can see why you would’ve been angry 
and it’s ok to be angry but it’s not ok to………… What are some things you 
could do next time to let me know you are angry, that won’t get you in to 
trouble?”

Relationship Repairing = Trust Building



General 
Strategies 



§Make changes to the environment

§Use Visuals/Visual Schedules 

§Social Stories/Scripts to introduce changes or introduce new routines

§Make your expectations and instructions simple, clear and concise.

§Provide appropriate sensory experiences for the child.

§Allow as much choice as possible (2-3 options are best)

General Strategies



§Reinforce appropriate behaviours as you see them.

§Use specific praise. E.g., say “I like the way you put your toys 
away” instead of “Well Done” or “Good Work”. 

§ Use of ‘Red Choices’ and ‘Green Choices’ as a reminder of 
expected behaviours

§Be a good listener

§Don’t dismiss any fears or concerns expressed by your child as 
being trivial. Acknowledge and validate all concerns by showing 
your concern.

§Try not to criticise the student. 

General Strategies



§Give your child extra time to complete basic tasks

§Provide clear expectations or use a timer

§Use positive statements that tell the child what you want them 
to do, instead of what you don’t want them to do. 

§ e.g., Say “Please walk”, instead of “Don’t run”.

§Make routines structured and predictable.

§Pre-warn of changes to routine or changing activities.

§First - Then

General Strategies



§Avoid verbal overload. SHOW rather than tell.

§Don’t use sarcasm or idioms especially if your child takes things 
literally. Use direct and specific language.

§Allow the your child plenty of time to respond if asked a 
question, or given an instruction. They will need longer to 
process what you have said and decide how to respond 
appropriately.

§Don’t use questions to give instructions e.g., M- “Are you going 
to brush your teeth?”    C- “No”

General Strategies



§Avoid Power Struggles: Don’t get drawn into an argument

§Distraction using validation of feelings, talk about the 
special interest or humour etc and then redirection.

§Stay calm – breathe deeply – try not to display anxiety, 
frustration or fear.  Stay out of the child’s personal space.

§Aim for a calm response, controlled voice tone and body 
language, non-attacking, inclusive rather than separating 
language.

General Strategies



Yes, too much 
technology IS A 

BAD THING!



Strategies 
for School



§Teach Anger/Anxiety Management Strategies

§Target teacher aide time to potential ‘high stress’ lessons or 
events during the day at school

§Setting up of ‘Structured (supervised) Retreat Areas’ during 
recess and lunch times.

§Provide opportunities to practise and learn about the 
‘Unwritten Social Rules’ of the peer group.

Strategies for School



§Understand the importance of obsessions and rituals, including 
the ‘special interest’ and how they play a vital role in reducing 
anxiety and act as a powerful source of motivation and 
reinforcement. 

§Provide the student with an ‘escape’ option if they are starting 
to become anxious in class e.g., 5 minute pass out card to the 
office.

§Compile a ‘Individual Profile’ using teacher and parent 
background information on the child and distribute it among 
staff.

Strategies for School



Individual Profiles
§Help you to gain a better understanding of the child’s needs and ways 

to best manage their learning and behaviour.

§Are most effective when completed by school staff and parents to 
combine into one profile.

§ Improve consistency for the child both with teacher expectations and 
the way the student is managed by all staff.

§ Should be reviewed during transition to the next grade.

§Be accessible by all staff in a common area e.g., staff drive on the 
network.

§Discussed and shared at a staff meeting to ensure all staff are aware 
of a student’s individual needs.



Visual and 
Practical 

Strategies 



Concrete Behaviour Support Tools
Emotional Toolbox Source: Dr Tony Attwood

Work with the student to develop a ‘toolbox’ of strategies that can call on for 
use when feeling angry or stressed, in place of being violent or abusive. Your 
toolbox could include:

• Physical Activity Tools: A quick release for emotional energy e.g., physical exercise 
(running, walking, jumping on trampoline), chew something hard like a lolly or bite 
into an apple, squeeze an orange etc

• Social Tools: To help calm & soothe e.g., talking to a teacher or mentor, talking to a 
counsellor, being with a pet etc

• Sensory Tools: Look at sensory avenues to help get back to or maintain a sense of 
calm e.g., fiddle toys, ear plugs, weighted blankets, ear muffs, particular aromas-
essential oils etc



Emotional Toolbox cont…

• Thoughts and Perspectives Tools: Ideas to help put the event into perspective and 
rationalise it e.g., think about other ways you could react and list these, type a 
description of feelings in a journal, being calm is smart.

• Special Interests: Use the special interest as means for relaxation and distraction 
e.g., allow student to absorb themselves in/occupy themselves with their special 
interest to help them get back to their ‘happy place’.

• Relaxation Tools: These can be used to aid the slow release of emotional energy and 
decrease the heart rate e.g., spending time alone, a hug/backrub-firm touch from 
another, listening to music, sleep, ‘My Happy Book’ etc

Concrete Behaviour Support Tools



Guided Choice

• Give two choices – one being what you actually want the 
student to do and one other that is a little closer to what the 
student wants but still within your expectation. 

• Say to the student, “I’ll give you a minute to think about your 
choice’.  Walk away to avoid argument and to give the student 
time to reflect and respond.  

• Return after a short while– if the student has made a choice, 
praise and ensure follow through by the student.  If no choice 
has been made, state your expectation and state a consequence 
if no choice is made.

• Walk away and return after a minute or so.

• If a choice has been made by the student, praise and ensure 
follow through.  If a choice has not been made, apply the 
consequence.

Concrete Behaviour Support Tools



Concrete Behaviour Support Tools
Comic Strip Conversations Source: Carol Gray

Dinosaurs, dinosaurs, 
dinosaurs. I just LOVE 
dinosaurs!

Oh no, I am in big trouble! 
She doesn’t like me anymore. 
I am going to get a behaviour 
slip now.

Mark, could you please stop 
talking with Erin and Tom and 
do your work?

It is so important that all
the children can hear 

what I am saying so they can 
learn properly.



Concrete Behaviour Support Tools
Power Cards

§ The Power Card Strategy is a visual aid that 
incorporates the child's special interest to 
teach appropriate social interactions, 
including routines, behaviour expectations, 
the meaning of language and the hidden 
curriculum. 

§ The Power Card strategy consists of two 
parts: 
1.) A brief scenario or character sketch 
describing how the hero solves a problem.
2.) The POWER CARD which recaps how the 
child can use the same strategy to solve a 
similar problem.

Spiderman says:

1. Think before you say anything. 
say it in your head first before
saying it out loud.

2. If you can’t think of something 
nice to say, don’t say anything 
at all.

3. You do not have to say every
thought out loud that you think.

Source: Elisa Gagnon



Concrete Behaviour Support Tools
Social Stories

§ A Social Story™ describes a situation, 
skill, or concept in terms of relevant 
social cues, perspectives, and 
common responses in a specifically 
defined style and format. 

§ The goal of a Social Story™ is to 
share accurate social information in a 
patient and reassuring manner that 
is easily understood by its audience.

Source: Carol Gray



Concrete Behaviour Support Tools

The Incredible 5
Point Scale (adapted version)

Source: Kari Dunn Baron & Mitzi Curtis

• Down one side, list things 
that cause the student to be 
angry or anxious.

• Down the other side, list 
appropriate responses and 
strategies for the student to 
use when it happens.



Concrete Behaviour Support Tools

Contracts

• List the tasks you want the student to 
complete in advance and negotiate a reward.

• Present the list of tasks to the student.

• Each time the student completes a task, note 
this one the contract.

• When all tasks are completed, allow student 
to have their negotiated reward.

• Incorporate the ‘Special Interest’ wherever 
possible in the contract. 



Concrete Behaviour Support Tools
Visual Cue Cards



Concrete Behaviour Support Tools

Visual Reward Systems ( Be creative)



Concrete Behaviour Support Tools
First-Then



Concrete Behaviour Support Tools
Visual Schedules



Concrete Behaviour Support Tools
Visual Task Cards



§ ALL behaviour serves a communicative function: Needs, wants, 
emotions.

§ My behaviour can affect my child’s behaviour.  And yes, sometimes, I am 
in the WRONG!

§ All behaviours will be TRIGGERED by something that has happened in 
the environment or the behaviour of another person. If the child is 
exhibiting challenging behaviours, think carefully about what happened 
BEFORE the behaviour began. 

§ The key is working out WHAT message is being communicated by the 
child and showing them a more socially accepted APPROPRIATE WAY to 
do this.

§ MANY challenging behaviours can be AVOIDED with careful 
manipulation of our behaviours and the environment. Be proactive.

In Summary


